
 

 

 

English as an Additional Language Policy 

 

Aim 

To ensure that all children in PDO School are provided with a nurturing, yet challenging 

environment in which they strive to reach their full potential. 

The EAL children in PDO School will have the opportunity to develop an understanding and 

use of both spoken and written language and to become confident in school and social 

situations.  They will also have the opportunity to develop their academic use of English to be 

able to express and perform well in higher order thinking skills to maximize their learning 

potential. 

Philosophy 

Any child who uses a language in the home other than English is considered to be learning 

English as an Additional Language.  

The levels of proficiency in the languages spoken may vary and the children may have 

greater experience of speaking and listening in one language and reading and writing in 

another. 

We also recognize that many children who are learning English as an Additional Language 

are not on the EAL register.  These children have a level of English sufficient to access the 

curriculum with support from the class teacher. 

Children who require additional support to that offered through differentiated activities in 

class are referred to the EAL Leader for Learning. 

English language support at PDO School, as in many international schools, is built upon the 

language acquisition theory of BICS/CALP (Jim Cummins).   

• BICS (Basic Interpersonal Communications Skills) describes the type of language 

children acquire from interacting with peers and adults.  This is the language used to 

communicate everyday needs and conversation and is the type of language that is 

heard in the playground and when talking to other children.  This type of language 

learning typically takes between 1-2 years to acquire. 

 

• CALPS (Cognitive Academic Language Proficiency) describes the type of language 

that children need to be successful in academic achievement.  It is the language we 



need to use for higher order thinking, evaluating and analyzing skills.  It is the type of 

language that children need to use in order to discuss the different features of text 

types and the processes of learning.  This type of learning typically takes anywhere 

between 5-9 years to acquire! 

Provision of Support 

At PDO School, we aim to offer EAL children support with their language right through the 

BICS stage, and continuing on through the CALPS stage.  We aim to support children from 

total beginner right through to achieving ‘Mastering’ level where they are then fully able to 

participate in the curriculum and achieve ‘on level’ grade assessments without additional 

support. 

Children are supported in a number of different ways; in class support, differentiated learning 

materials, withdrawal from class in small groups or additional support during the Language 

Hour session. 

At the beginning of the school year, to cater for the large intake of children who start school 

with no English, we will offer an Intensive English program.  This course withdraws children 

from the mainstream class between 8:00-11:40.  The purpose of the program is to provide 

these children with an induction into PDO School and to provide basic language instruction 

to help them to function in the school.  In the afternoon they will rejoin their class, with 

support where available. 

Due to the large numbers of children needing support, we are unable to offer the Intensive 

Program at other points in the year.  Children joining school later in the school year who 

need intensive support will be supported through withdrawal sessions negotiated with the 

class and EAL teacher. 

Responsibility for English Language Learning 

Every member of staff in the school is responsible for language learning, not just the EAL 

team.  All teaching staff, LSAs, specialist teachers and other support staff must take 

responsibility for language learning by; 

• Providing good models of spoken and written language at all times. 

• Provide opportunities for children to have another go and re-state their first sentence.  

When the child has attempted to say something but struggled, provide them with the 

modelled sentence and let them have another go.  Use phrases such as; ‘you say it’, 

‘tell me more’, ‘try and say that again’, ‘have another go’ or very simply for very low 

levels ‘listen and repeat’.  Be sure to praise their efforts, or give them another chance.  

This ‘restating’ is a really important tool for language development. 

• Pairing weaker English-ability students with stronger students or when appropriate, with 

a same home language speaker. 



• Allowing children to use their home language in class to deepen their understanding 

of a concept or find vocabulary. 

• Encourage children to make connections between their home language and English. 

Although all members of school staff should work together to provide the most 

comprehensive level of support possible there are some clearly defined areas of 

responsibility outlined below. 

EAL Teacher 

• To plan, organize and implement an appropriate instructional English language 

learning program in a learning environment that guides and encourages students to 

develop and fulfil their academic potential. 

• Wherever possible, to attend year group planning meetings. 

• To plan EAL lessons taking into consideration the individual language specific 

needs/targets of each child. 

• Where possible, to plan lessons which are linked to the classroom learning objectives 

and show this clearly in the planning, which can be shared with the class teacher(s). 

• To analyse the language demands of the class lesson and plan appropriate support to 

enable the children to participate in the lesson during in class support. 

• To adapt class materials to suit the needs of the children including additional visual 

resources to aid learning.  These may be used during in class support or during 

withdrawal support as necessary and/or shared with the class teacher. 

• To provide any additional support materials to suit the needs of the children and share 

these with the class teacher where appropriate. 

• To provide the class teacher with specialist support and advice about the needs of 

specific EAL children and/or agreed teaching strategies to use with individual children, 

where appropriate. 

• To set and mark home learning for English, as appropriate, in agreement with the class 

teacher. 

• To monitor, evaluate and review the support/groupings in collaboration with the class 

teacher and where applicable, the LS teacher. 

• To collect and return children from class for withdrawal sessions in a prompt and timely 

manner. 

 

The Class Teacher 

 

• To collaborate with the EAL teacher for planning in order to meet the language needs 

of each individual EAL child. 

• To identify the language needs/demands of each lesson and plan appropriate 

differentiated tasks to allow the EAL child to be able to participate in the class.   

• To have prepared and ready an accessible activity or learning task for EAL children to 

begin upon their return to class from withdrawal sessions. 

• To agree with the EAL teacher key tasks/groups for the EAL teacher to focus on during 

in class support. 



• To provide EAL children with tools for learning; word banks, bilingual dictionaries, visual 

aids, etc. 

• To use a visual timetable within the class to help EAL children identify parts of the 

school day. 

• To use labels with visual aids around the classroom to help EAL children locate key 

resources (scissor trays, pencils, etc). 

• To create a vocabulary rich learning environment. 

 

Planning for EAL learners is most effective when: 

• it takes account of the language demands of the curriculum.  Teachers need to think 

carefully not just about the vocabulary being used but of the linguistic forms needed 

to perform the function/task.  What kind of structures will the child need to be able to 

participate orally?  Do they have these or need teaching? 

• the context for learning is relevant, motivating and culturally inclusive.  Thematic 

based learning such as the IPC provides multiple opportunities for meaningful 

repetition of language and key structures. 

• it provides opportunities for speaking and listening, collaborative work (with or without 

home language use) and other strategies for language development. 

• consideration is given to the language of the task, how children are grouped, use of 

first language, use of support available and how both the language learning and the 

language use will be assessed. 

• it is a collaborative effort with all support staff involved. 

Home Languages 

Bilingualism is an asset and we should recognize that children bring with them a wealth of 

skills and knowledge, although not necessarily in English. 

Children often have multi-lingual identities and we should recognize the importance of this in 

addressing their language needs.  We want all of the children in our school to feel that their 

language(s) are both valued and welcomed in our school community and strongly 

encourage children to share their languages with their peers. 

We strongly encourage parents to maintain their child’s home language skills.  Learning 

English can often rely on children’s underlying proficiency; their linguistic skills and their 

understanding of concepts in their home language. 

All staff in school can help develop an atmosphere within PDO School that actively 

welcomes and engages multiple languages by; 

• encouraging children to deepen their understanding of the key concepts by installing 

key times when children are actively encouraged to share the learning in their home 

language within class time. 



• asking children to share key vocabulary in their different languages and helping the 

children to make connections between the similarities and differences among the 

languages used by the children in the class. 

• engaging parents with home languages by sending home occasional tasks that 

require the parents to assist children with home language tasks. 

• allotting time during the week/day for showcasing different languages.  This may 

mean inviting a parent in, or asking the child, to read a story in their home language.  

Encourage the other children to try and follow and ask how they managed to 

understand – this helps children build language learning strategies. 

• drawing attention to the Language of the Month in class time to further showcase our 

multi-lingual community. 

• having a regular slot once/twice a term where children in the class prepare a mini-

lesson to share their language with their peers. 

Admission Policy for Language 

PDO School children come from a wide range of backgrounds, cultures and languages.  For 

the majority of children at PDO School, English is an additional language.  Children entering 

PDO School may begin school with any ability level of English ranging from speaking nothing 

at all to being a fluent speaker.  No child is refused admission solely on the basis of their 

English language ability.  However, children who experience language difficulties in their 

home language are referred to the Learning Support department for further assessment. 

Admissions Assessment 

As part of the admissions process for the school, parents must bring their children with them 

to the admissions meeting.  While the parents are completing paperwork, the child/children 

to be admitted to the school will do an English Language Assessment with the EAL Leader for 

Learning or a member of the EAL team.  After the language test, the basic findings will be 

verbally discussed with parents and, if support is needed, parents will receive a follow up 

email.  A written copy of the assessment is given to the class teacher. 

Once a child has been admitted to school, the information from their admissions test is used 

to determine which level of support, if any, a child needs.  The EAL Leader liaises with the EAL 

year group teacher and the child’s class teacher to determine a program and timetable of 

support for English.  Children are supported in a number of ways; in class support, 

differentiated learning materials, withdrawal from class in small groups, Booster classes for 

P6&7 or additional support during the Language Hour session. 

Referral 

Any existing children in school who appear to be struggling with their English and begin to 

need EAL support should be referred to the EAL Leader for Learning by submitting the EAL 

Referral Form either by email or by hard copy. 



Once a referral form is received the EAL Leader for Learning will arrange with the class 

teacher a convenient time to administer a language assessment.  Based on the outcome of 

the assessment and comments from the teacher, support will be given or not and the child 

added to the EAL register. 

Expectations on Parents 

Although the school provides English language support for children who need it, the school 

does not accept sole responsibility for the child’s language learning and progress in English.  

There is a certain amount of expectation on parents to assist in the English language 

development of their child. 

Parents are made aware of this expectation through the admissions process and the ‘Letter 

of Partnership Agreement’ which parents sign during the admissions interview.  Parents are 

expected, at the very least, to review the EAL and class learning sent home in the green 

bag.  They are expected to engage with and encourage their children in learning English.  

Parents of children who need EAL support are provided with a leaflet which outlines ways 

they can help at home and gives links to useful websites. 

Parents are instructed (through the ‘Letter of Partnership Agreement’), that if their child 

requires any form of support, they are not to have any extended absence(s) from school, 

particularly during their first year. 

Parents are further expected to attend parent-teacher consultation evenings.  The EAL 

teacher will be available to meet the parent either together with the class teacher or to 

make a separate appointment to see the parents of EAL children. 

Exiting EAL 

Children are assessed on their progress each term using the NASSEA assessment criteria 

which is made for assessing children learning English.  Some children will learn much more 

quickly than others.  Some children may need ongoing support for a longer period of time.  

Children who also have particular learning difficulties and are also supported by the 

Learning Support team can be expected to need EAL support for longer.  Each child is 

assessed on an individual basis. 

Once a child has reached an acceptable level of English, after discussion between the EAL 

teacher, class teacher and EAL Leader for Learning, the child is taken off the EAL register. 

The parents are informed of the decision by email. 
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